WVSU LESSON PLAN FORMAT GUIDE

Teacher:  Mrs. Forget
Teacher Candidate: Rhonda Roberts

Date:  

Title of Lesson: Cinquain Poetry
Grade/Subject: 4th /Language Arts

OBJECTIVES/ LEARNER OUTCOMES:

· Students will recognize the defining characteristics of a cinquain

· Students will look for sensory words that describe the image in the poem.

· Students will write their own cinquain.

RLA.4.1.3 – recognize the defining characteristics of a variety of literary forms, and genres (e.g., fairy tales; folktales; fiction; nonfiction; myths; poems; fables; fantasies; biographies; autobiographies; chapter books).

adjectives and adverbs 

RLA.4.1.4- use comprehension skills to understand literary texts (e.g., summarize; story elements; skim and scan; define expository text; compare/contrast; imagery; compose personal response; infer; fact and opinion; sequence).

RLA.4.1.7- use meaning clues to aid comprehension and make predictions about content across the curriculum (pictures; picture captions; titles; headings; story structure; story topic; action; events)

RATIONALE: The purpose of this lesson is to introduce students to Cinquain poetry, and for students to be able to compose a Cinquain.  

ESSENTIAL QUESTION: What is the image that your mind sees after you hear this poem?
MANAGEMENT FRAMEWORK: 

70 Minute Lesson:

  5 Minutes- Introduce a Cinquain

20 Minutes- Read and analyze Cinquains as a group

10 Minutes –Compose a Cinquain together in large group, closure

20 Minutes- Students will compose their own Cinquain

15 Minutes- Teacher/Student one on one to look at developed Cinquain.

TEACHING STRATEGIES/ ACTIVITIES:  

Oral

Group brainstorming

Independent writing

Teacher One on One for Assessment

PROCEDURES:

Introduction:   Make students aware that April is poetry month.  Ask if anyone knows what a Cinquain is. Introduce Cinquain poetry.

Body:   

· Tell the students what the definition of a Cinquain is.  The word cinquain is derived from the Latin word quinque.  Ask students if they know what the root word quin means.   Explain that it means five, so that they can learn to apply known knowledge to something that is unknown to figure out the meaning of a word.

· A Cinquain has five stanzas (meaning lines) and uses syllables in a pattern of 2,4,6,8,2

·  As a group, look at sample Cinquains on an overhead projector.  The first example reads as follows:                                                                                                         Pink sky  

      turns to purple 

      as the sun slides behind

      the mountains and day slowly turns

      to night            

· Read the poem aloud.  Ask students to look closely at the poem, and tell the teacher something that is different about this poem .  No rhyming. Short lines, long lines, then short lines again.

· Pass out the Looking at Cinquains worksheet.  Have each student take a copy, then pass the other sheets across the row.

· Have the students work together as a group and do a syllable count for each line.

      Pink sky  /2

      turns to purple/  4

      as the sun slides behind/ 6

      the mountains and day slowly turns/8

      to night / 2

· Ask students to close their eyes and to paint a picture of what they hear in their mind as you read the poem to this once again. Prompt them with questions. Can you see the sky getting darker as the pink sky turns to purple?  Can you visualize the sun sinking behind the mountain?

· Ask students how the poem makes them feel. Relaxed, peaceful?

· Using the overhead projector, have the students help circle the words that create this feeling.

· Look at the next example. Snowflakes.

· Have the students work together as a group and do a syllable count for each line.

Still/ness

Of night deep/ens

Stars are scat/tered a/cross

Black vel/vet sky in glor/i/ous

Ar/ray

Does it follow the pattern for a Cinquain? Yes

· Again have students close their eyes, and tell you what image they see in their mind as you read the poem.

· Again, ask the students how this poem makes them feel, and choose a child to describe how this particular poem makes them feel.

· Look at the next example, and repeat the steps for poem one and two

Snow/flakes

Dance in the square

Of light from a win/dow

As a man sits, qui/et and still,

And waits.

· Look at the last example, and repeat the same steps that were used to analyze the other poems.

      Oh, cat

Are you grin/ning

Curled in the win/dow seat

As sun warms you this De/cem/ber

Morn/ing?

· Post the picture of the two girls together on the board.  Ask a student what this picture reminds them of.  Are the girls friends? Sisters? Etc.

·  Brainstorm as a group to describe things that friends or sisters would do together. Draw a web on the board to display ideas.

· Now write a cinquain together as a group using the students’ ideas.

· Students will choose a picture from several pictures spread out on a table.  They will use the picture to help them create a cinquain of their own. (dismiss students one row at a time to maintain order.)  Allow each group two minutes to choose a picture

Closure:  Ask students to describe a cinquain.  

ASSESSMENT OF STUDENT LEARNING:

Diagnostic:  Ask students if they know what a cinquain is ?

Formative: Observation of students during group participation. Students rough draft. Does the student’s rough draft have a pattern of 2,4,6,8,2 syllables? 

Summative: Students’ final copy of their cinquain.  Cinquain is well developed and follows the pattern of 2,4,6,8,2 syllables.
MATERIALS/RESOUCES:

Overhead projector

Looking at Cinquains worksheet

Glue

Pictures

Thick paper for final copies

Sheet with written poems to use with the overhead projector

Rubic for assessment

Self-Assessment

1) Planning

I would say that my objectives helped me the most when I was planning my lesson plan.  I kept thinking about what I needed to add to my procedure section in order to fulfill my goals.  For example, I wanted for students to visualize the poem so that their poetry would have meaning, and not just follow the syllable count.  I decided to have the students take some time and close their eyes while I read the poem so that they would not only hear it, but visualize.  I think it worked well. I was really pleased with their responses when I had them do this while I was teaching the lesson.   My students used higher order thinking by developing their own cinquain.  They had to know the material well enough to apply it.  One thing that I would change about my lesson plan is to have some “busy” work for them to do while they were waiting on their classmates to finish writing their poems.  I told the students to read their library books while they were waiting for their turn to go pick out a picture to write their cinquain, but I did not think about the “down” time while they were waiting for the others to write their poem. My CSO’s were incorporated into my lesson plan by knowing the requirements that are needed to write a cinquain, and using pictures to provoke their thoughts.

2) Implementation

The end results of my lesson were great.  My students did a fantastic job writing their cinquains.  Mrs. Forget and I had planned on letting the students write just their rough draft that day, and then complete their final copy on a different day since this was the first time that they had been introduced to a Cinquain.  They were excited about writing the poems and caught on quicker than we thought they would, so we decided to let them go ahead and write their final copy.  This made me happy because I was able to be their to see their excitement about their end results.  My grouping went well, I worked with the class as a whole group, but had them go row by row to choose the picture that they would use to help them write their cinquain.  

3) Clarity of presentation

When I listened to the tape, I thought that I talked a little too fast.  This is something that I will need to work on.  I think my examples and presentation went well because of how well my students did at the end of my presentation.  As far as pet phrases went, I was worked really hard on trying not to say, “honey, sweetie, etc”, but I don’t think I gave them as much support as I normally would.  I didn’t hear myself saying great job as much as I usually do, and I think it was where I was trying hard not to use too many terms of endearment.  I am going to work at making it all come together.  I want my students to excel and be the best that they can be, so I will need to excel and be the best teacher that I can be.

4) Indvidual differences

I think I did okay in this area.  I used visual and auditory, as well as other techniques.  I tried to present the same material a couple of different ways so that I could reach everyone.  As far as my inclusive students, I was extremely pleased with their cinquains. I had trouble choosing the poems that I would use for my examples to include with my lesson plan.  I added Zack’s and Matt’s because they both struggle in the classroom but did a good job with their cinquains.  I felt like Sally Field at the Oscars. When she won her first Oscar, she kept saying, “they like me, they really, really like me.”

When I was reading their Cinquains and helping them with one on one assessment, I could barely contain by excitement. I wanted to shout they get it, they really really get it!

 I had to help Zack with more one on one time, but I just prompted him with questions until an idea would come into his mind.  I was thrilled to watch him write down an idea, then count the syllables out on his hand.  He would say, oh shoot, only five syllables, then he would say, “I can add this word and make it six.”  That is how I knew he understood the concept.  

5) Focus on relationships and student response

Again, I thought my relationship with the students was great.  They all gave me their input when we were working as a group.   I called on a variety of students, and most of them were giving me input when I asked them as a group. It wasn’t just one or two that were answering.  Overall they were really good with each other.  A couple of them had a little conflict over one of the pictures, but I just kept that one and told them both to choose another.  

6) I was pleased with my assessment.  Question four explains how I knew that they were “picking up” what I was putting down, as the kids would say.

LISAM

Questions 1 through 2 are recorded on Lisam Recording sheet

3) Motivating set was asking the question, Does anyone know what is special about the month of April?  I did some diagnostic by asking if anyone could tell me what a cinquain was.  Then I described the history of cinquain, and had them use acquired knowledge “quin” meaning five to unknown knowledge, Cinquain to try to figure out its meaning.

4) I made some positive statements but they were too generalized, “good job”.  I need to work on this. I did call on a variety of students. I will list their names.  Jill, Nazjah, Chase, Carrie, Danielle, Dylan, Daejah, Caleb, Zack, Tara, John

5) I had the students help me describe the picture that I had posted on the board of two girls.  We used their ideas to write a cinquain as a group.

6) My tone of voice had some range, but I think I talked a little too fast.  I used the word “you’all”, Honey, and Okay.  OOPS!  I really have tried to make a conscious effort of not calling them honey, sugar, sweetie, but it’s hard because they are so adorable. I will work on it!






















